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Tour ofF THE TEXTBOOK

Welcome to Exploring Nationalism. These pages provide you with a guided
tour of the textbook and are designed to help you understand how Exploring
Nationalism is set up to help you complete this course successfully.

By the time you finish Exploring Nationalism, you will be in a position
to respond to the key question for this course: To what extent should we
embrace nationalism? As you progress through the book, keep this question in
mind as you think about the ideas, points of view, perspectives, and insights
you encounter. They will help you formulate a response to this question.

Cover

The cover of Exploring Nationalism shows people silhouetted against a stylized
map. These images symbolize the concept behind this textbook.

Examine the images carefully. Why do you suppose the artist showed
a crowd of people? Why are the people shown with arms raised? Are they
angry? Cheering something? Asking for help? Feeling other emotions? Is it
important to draw a conclusion about what they are feeling — or should this
be left open to interpretation?

And what do you see in the stylized map? What continents and countries
are shown? Why do you suppose the artist chose this particular perspective on

the world? What does this choice suggest
e - about the content of Exploring Nationalism?
S3saaltisr  fu Why might the artist have chosen
33 these particular images for the cover of a
textbook that explores nationalism?

The key course-issue question —

To what extent should we embrace
nationalism? — demands that you analyze
the concepts of nation and nationalism,

as well as the many different identities
that “we” may represent. As you do this,
you will discover that nationalism is
much more than an emotional response
to nationalistic symbols, such as a flag or
a national anthem. As the cover suggests,
nationalism is open to interpretation, but
it also suggests that you, and other people,
shape this interpretation.

The title, Exploring Nationalism, also
communicates a message. It tells you that
you are embarking on an exploration that
will involve many different points of view
and perspectives on nationalism. As you
progress through this exploration, allow
your mind to remain open to new and
exciting ideas and be ready to question your
understandings of nationalism and its effect
on you — and the world.




How This Book Is Organized

The table of contents shows how Exploring Nationalism is organized. The
book is divided into four related issues. Each related issue includes four
chapters. The section labelled “Inquiry Focus” includes three or four questions
that serve as the basis of each chapter’s exploration of the chapter issue.

Table of Contents

Prologue
Exploring Nationalism
What Is Nationalism? . .

Critical Thinking
Powerful Questions
Habits of Mind . ..
The Inquiry Process. .

Steps in the Inquiry Process
Terms Used in Exploring Nationalism. . .

Related Issue 1

To What Extent Should Nation Be the Foundation of Identity?

The Big Picture. . .

Your Challenge Create a coat of ow how your unde
and are shaped by — your iden

The View from Here Johann Gottlieb Fichte, Ernest Renan, and Ben+ "
What are some understandings of nation? ................
How can nation be understood as a civic concep

Focus on Skills Developing Effective Inquiry Questions
How do people express their identity through nation? .
Taking Turns How is nation a part of who you are? . . .
Think ini ™ i

The chapter-issue question identifies the B

focus of each chapter's exploration and feeds

The prologue introduces key ideas that provide a

foundation for your work in this course.

Four related-issue questions provide a focus for
your exploration, analysis, and evaluation.

Each related issue opens with an

A overview titled The Big Picture.

into the related-issue question. ety Frand

How have people in Canada responded to some factors that shape nationalism:
Making a Difference Victoria Callihoo — The Métis Queen Victoria
Taking Turns Have your people’s stories helped shape Canadian nationalism? . .
Think... Participate ... Research ... Communicate

Making a Difference Mustafa Kemal Atatiirk— Founding the Turkish 1. Complete as you progreSS through the related ISSUB

—>

Focus on Skills highlights a specific skill that will
help you respond to the key course question and

successfully complete the challenges.

Think . . . Research . .. Participate . ..
Communicate . . . provide opportunities — at
the end of every chapter — for you to show your
understanding of aspects of the key issue, related
issue, and chapter issue.

The glossary is a quick reference
that explains key terms.

——
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The Big Picture

The Big Picture provides an overview of your journey of exploration
through the related issue. Like a trailer for a movie, this opening two-page
spread touches on the highlights of the related issue and prepares you for
the “feature presentation.”

The related issue number
appears at the top of the page.

The colour bar identifies the
related issue throughout the four
chapters of the section.

The related issue provides
the focus for the following
four chapters.

RELATED ISSUE 2 The Bi PicTure :

To what extent should national interest be pursued?

Your personal interests, such as your career chotoos and your health and
well-being, are not fixed. They change constantly — as you change. s your
needs change, and as the world around you changes.
You cin conrrml some of the events chac shape your decisions about what is in
yomr interests, 16 for example, you pls o become a health care professional, you can
choose an educational parh thar will improve your chances of achicving this goal, £
Bur not everyrhing char affecrs your intereses is in your conrrol. An unexpected
agidene, an inhericanee, or i ifc-aliering costional xperiees may pompt 2
change in the focus of your intereses, You may suddenly need ro leave school, adopt &3
adiffeternt lifesryle, oo develop new interests char have a deeper and more personal = =
meaning, In addicion, your ideas shour what is in your interests may change a5 you Y
matare. Bur no mareer how you change, pursning a course thar is in your interests
| Feguines planing, thewpghe and an understanding of the changing influences 1l
/ A affect you.
Like you, countries and nations aleo have incerests, and chese interesis, 1o,
are shapeed by events, some of which cannet be concrolled. A global epidemic sich
s SARS, for example, requires an immediate response thar may lead w & shift in
priveitics. Bt acher interests, such as achisving economic prosperity, Gin be more
chisely controlled through specific scoons and policies.
In Related lzsue 1, you cxplored understandings of narion, narionalism, and

it oo
Akl

Miwsnias InTerest MamiouALIEm ATRANATINALES N ARD Nananar ebeneity. fan this relited v, you will expand rllix. nsmherstnding by exi.lhwing and
A afe Uirnanariennion Crmes anamst Husasiry Srir-Drmammaron analyzing the finks that connect patonalism, macional inserest. ultranationalism.
2 Fomtiga oot p—— ot awTavE s e Ta wha) extan skowlt crimes against humanity, and the pursuir of nasional sclf-deserminuion.
(FWRFERUMIE S5 (TR 08| itz lnail tu it of bt snatinrilisie | F iiinnd saitdetarnsiatan The charr on rhe preceding page shows how you will progress through the
liscust aout r"”"ﬂ" pelicy bitraatinilism? W crimes agaii b putaud? chaprers of Relared fssue 2. As you explore this refared issue, you will come
stinge eanh) othir? : = i sz
I 1 appreciae
l *  hiar pursuing macional interest can result in boch positive and negarive
Ty AR ‘Wi i wirunatinnnfsm Wit is rational self- antcnenes
S T::u'“v':: :”:uﬂ" R | Rl Wihat arn crimes alginse extgiminabont *  how tdeas abour nanonal mrerest can change as circumstances change
raticnal bue o does iltramasionalism i NER b ¢ T :
ol hip i humity? (rrpE i * thar poinrs of view and perspectives on nu_n.nnal interese diffes,
h ":"“"“"“ 'I"“""" How s of pursang. anil that these differences often affea decisions about how
Aligeien formia inkey Hagais ot mssni caused erimes ARINST determingtion? national incerest should be purs
o firanationatsm i : < a
Haw hog toraign polioy o Vaziad semd-allels on ®  thar the pursuit of national;
Sl potatidaal intacont What are same Canads of poreueg natonal ek (i oA . ‘
i i jibieadly [ ’ y
J Sanp 4 i pursuing national | = “AN
" 208 sema unitandad self-detesmination =~
unnces of pursuing i i =
sall-detwriivaien? -b'_‘“ =
=

m

The organization chart maps the

The key issue reminds you structure of the entire related issue.

of the overarching issue for
the course.

Visuals provide clues
about what will be covered
in the related issue.
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Your Challenge

Each related issue presents a challenge. The challenge appears at the
beginning of the related issue so you know ahead of time what assignment
you may be required to complete. This helps you think about, develop, and
prepare the ideas and materials you will need to successfully complete the
challenge as you progress through the related issue.

The Checklist for Success is a quick

Specific instructions explain

review of how various elements of your challenge may
be evaluated. This checklist is based on the evaluation

what the challenge involves.

Your. pk‘lnacﬁg :

Croate a coat of arms to show how your understandings of the conceptpkfBtion
shape — and are shapeﬂhrr your identity, and be preparedm rain how

your coat of arms represents your response to the questiof, e

relmd issue:

Ta what extent should nation be the foundation ol aefitity?

V/ Checklist for Success
Uise this checkdist 1o ensure that yg
fishad product incluckes gegerfing
nECessary i be sueressiis

My Knowiledge

and Understanding

1 Ny symbiols illizstrate my
Undestanding af the connections
etwie my dentity and ration.
[ My triteria indicate my
\inderstandmg of the miated-issue
nuastion.

[ My inatas show the uidarlying
meaning of my coat of &mms

I¥1 Wy respanses to guestions
stow my undarstanding of the
jpurpoze of (his chislenge.

My Selection, Analysls, and
Evalustion of Information

11 Ny pritaria guided my rasearch,
[ N ot af aems i besed on my
critaria.

1 My symbils, information, and
neites redlect my woidarstanding of
the related-lssue question

My Coat ot Arms

[ My eoa af asmg 5 mieresting
find engaging

B My notes are complate snd
support my coat of ams.

11 My nsa of language and
ralerences is apprapriate.

[#1 Ny responses o guestions s
psitive and constructive.

Yougfat of Arms

T coat of arms presents the heritage, goals, valies, and aspiragions of the
inadividhual or collecrive it ropresents, When Michatile Jean, for example,
wis appainted governor general of Canada in 2005, she created the
persanal coat of arms shown an the following page.

Each element of Jean’s coar of arms sends a message abour who she is,
wnd each clermene of your coar of aems should do the same. This message
may reflect past glones and connections, and it may als provide a basis
fior furure acrions. A coat of arms says, “This iswho | am. in body and
soul” A mato often makes this meaning clear,

As vou progress chrough the four chaprers of this relared issue,
you will devedop undersundings of nation — ind how this concepe
influences, and is influenced by, sspects of your individual and collective
identiry. You will use these understandings wo creare and present a coar o
arms represeneing you or 4 collecrive you choose,

Yo ity presént your coae of arms i one of sveral forms

* a computer-generared graphic

* acollage

* adrawing or paintin

= acomthination of forms or oo v choose ol

You will also prepare notes 1o areach w presentarion. Thes:
notes may be presested in a separare hookber, an separare scrcenfl i you
AT WS Compurer re, or in anocher formar of your choiffe. Your
notes will help others understand your coar of arms.

Your notes will conclude with your personal response to fhe relired-
Issue question,

What Your Coat of Arms Will Include

T shiow the relationship berween your identity and yougfunderstandings
of mation, you will develop symbsols 1o place an your cofft of arms. For
ach symbol, your noges should include
S ey
o the reason for your choice
" an :xpfanauun of the connection(s) bﬂwm symbaol, your
identity, and your understandings of na

Keep in mind thar you may decide thar narigf should nor play
vole a5 a foundation of your identity. IF this is thf case, the symbols you
chiose should reflecy this position,

rubric and provides a self-assessment tool to help you
complete the challenge successfully.

Creating and Assembling Your Coat of Arms

Step 1
Decide on the form your coar of arms will take.
“This will affect chie symbols you inclide,

Decide whether your coar of arms will représent
o, your Family, ar anocher collective.

Step 2

Think about the symbols Michaglle Jean included
i her coar of arms and how these symhols refloce
her feelings abous the conneerions berween her
identity and nation, What criteria do you think Jean
might have used when choosing these symbols?

Develop rwo ar three eriveria mhelp you decide
which conections you will highlight oo your coat
aF arms. On the basis of the crireria you choose,
prepare a moo thar expresses their purpose and
rreaning, You muy revise pour criceria-as yon work
through the relared issue.

As you progress theough this relued issue, keep
notes ahour the aspeces of nation and idenricy thar
bese fir your critesia. You may wish mokeep your
tates it 4 chars sinvilad o the one show,

Governor Ganeral Michaglie Jean's
Parsonal Coat af Arms

Step 3

As you complere each chapter and add more noses
oy chart, shire your work with i partoer and
wyour teacher, Use this feedback o revise and refine
your coat of arms,

Step 4

A the conclusion of the related fssue, oeganize your
symbaoly, dotes, and infarmation it your Anal
presencation: a coar of arms. Be preparcd 1o respond
o questions about. the meaning and purpase of the
symbaols you have used — and bow they show your
respanse ro the relared-tssue question,

Noves For My Coar oF Arms

Criterion Evidunce Passible Symbal
What aspects | Singing 0 aada” Maple ot
"“"“*r'““ h anaian, but my | 5t Lankan lise
it feHings | fevibgn i St Lok,
of prde? 50l was proud when
St Lanka mads i
0 4ine 2007 Lricked
Viteld Cop v,
O S dalles —A o' Ml snd Pl
ares, P Jnan, Was reaiv is a ralisvan
ey bl

n dlmén and this imesasar gonaral's | Iuwlu s all Canailians

O Coneh ahad and bk chisr— Refais 1 & scaloters thi siande n

Mo mmin upwn uf Port sk Prncs, Haats, Jwon's bisthpraca, The sl lptam,

q'uuﬂ-lmwnh |Imnm=mdmh|mwnmhm ma

il b i v e e iskend. For doan,

angpdtatsvicbary ever shivery s |2l for Prsadam bir aviyons.

O Simbe — Thuesu v s vt sl ane e o sk

ultire, Ty curmrloed sl il punly iuskied swirters. Fie Juen, ey sl

uragant e knportant sl of weiman @ workng towvand socisl ustice

© Puim ris— J\mmlo(nemnhm

O e — A

8 Brizes les sebles — & moit fhst mems 'bcmln] Ao
solillides "]

i el
D Dasidurantas neiceem memam — I'hnnlumwmlhmm “Thay

iy

W insignia of the ey of Danca— Ag giammer gernorl, Jem psents
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Steps provide specific

instructions for organizing, developing,
and completing your challenge.

An illustration provides an organizer
or an example of part of the challenge to help
you organize your work or envision what your
completed challenge might look like.
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Chapter Openers

Every chapter opens with a two-page spread. On the left page is a visual or
collage of visuals designed to provide insight into the related and chapter
issues, as well as to spark thought and discussion.

The course issue is
always identified at the
top of the page.

TO WHAT EXTENT.SHOULD WE EMBRACE NATIGNALISV?

/CHAPTER 10 Foreign Policy and

Internationalism
The chapter

number and title S
appear below the
colour bar.

The visuals
provide a point of view
or perspective on the

related and chapter ' T .

RECONCILIATION |
E 7 RECONCILIATION

Figure 10-1  This image shows Canada’s peacekeeping monument near Parliament Hill
in Ottawa. Canada is the only country that has created a monument to peacekeeping
forces. The name of the monument, Reconciliation, illustrates the central purpose of
peacekeeping: to keep the peace long enough for reconciliation to take place.

L2 1




The chapter issue is presented in the An introduction provides
colour bar across the top of the page. insight inta the visuals.
This is the focus of the chapter.

Questions
guide you to think
CHAPTERIISSUE » about the visuals
iTo\whatiextent can'foreign jpolicylpromotelinternationalism? and explore their
connections to
the chapter and
RECONCILIATION, Canada’§ peacelfeeping monument, was designed by s.culptor related issues.
Jack Harman, urban designer Richard Henriquez, and landscape architect
Cornelia Oberlander. The monument depicts three peacekeepers — two
men and a woman — keeping watch from a wall amid the debris of war.
In front of them, a grove of young trees symbolizes peace. In 1988, United
Nations peacekeepers won the Nobel Peace Prize for 40 years of tireless
effort to keep the peace in various parts of the world. This monument
commemorates Canada’s contribution to those missions. KEY TERMS
Examine the collage carefully, then respond to the following efiestions: . A Key Terms alert
®  What is your initial response to the collage of the peacekping sanctions \ you to vocabulary
monument? Does your sense of national identity influence your collective that is important
response? sccurity to understanding
. ZVhatd d(:es the existence of the peacekeeping monument say about gross national concepts. These terms
anada? : ' . .
) ) . HDeTe are explained in the
®  Why is the name of this monument significant? What other names T : h dinth
might have been chosen for this monument? chapter and in the
® The peacekeeping monument is located in Ottawa, Canada’s capital and glossary.
a city that hosts many tourists. What message might this monument
convey to visitors from other countries?
Lookin
LookinG A Ahead sets!,l out
In this chapter, you will develop responses to the following questions he i . .
as you explore the extent to which foreign policy can promote the inquiry questlons
internationalism: that form the focus
* How do countries set foreign policy? [ of the explorations in
* How can states promote internationalism through foreign policy? -
» How does Canadian foreign policy try to balance national interest / the Chapter‘ YOU_WIH
and internationalism? - find these questions
repeated as the
main headings in
the chapter.
My Journal on Nationalis™
Look again at the collage of the peacekeeping
monument. Think about how you could use a collage to
express your current ideas about nationalism. Date your el
ideas and kc_eep them in your_journal, notebook, learning My Journal
log, portfolio, or computer file so that you can return to ] . .
them as you progress this course. i on Nationalism
; encourages you to
. rethink, re-evaluate, and
reshape your evolving

@ understandings
A of nationalism.




Special Features

The special features present information, data, ideas, and issues in different

ways.
necty .
e,‘° co” 20 s Webh Connection
In the psychological sense, there is VOICES The Web address " thIS
no Canadian nation as there is an A quotation that SupportS To find out more about the feature takes you toa

American or French nation. There is a a )
legal and geographical entity, but the an idea or prOVIdeS an

nation does not exist. For there are no alternative point Of VieW or

objects that all Canadians share as
objects of national feeling. perspective_

Great Depression, go to this web central site that provides
site and follow the links. . .
connections that will
expand your research
and exploration of
an issue.

www.ExploringNationalism.ca
— Charles Hanley, in Nationalism in

Canada, 7966

When immigrants
become Canadian citizens,
they are required to repeat

the following oath:

I swear [or affirm] that | will be

faithful and bear true allegiance

to Her Majesty Queen Elizabeth
the Second, Queen of Canada,

Her Heirs and Successors, and

that | will faithfully observe the
laws of Canada and fulfil my

duties as a Canadian
citizen.

FYI

These are interesting facts
and ideas that enhance your
understanding of the issues.
This feature often provides a
broader context for exploring
the issues.

@mm— CrcciFormann |
You read about the rise You will read more about

of Turkish nationalism Rwanda and Roméo Dallaire
in Chapter 1. in Chapter 10.

CheckForward and CheckBack
These icons appear at various points.
They direct you to chapters where the

ideas you are reading about are

explored further.

3 Reflect and Respond

With 8 partnar, return 1o the chapter-opening loyaities are and which are

photagraph of the seal hurt pratest (Figure 4-1, p. 881 Identify i ins by adding

and choose ona charactar or growsp mentioned in the lines or another graghic elemant. Usa & numbering
guestions on page B3, Or choose the Ryan Smyth fan system or another method o rate the impartance of
mantioned on page S0 winch loyakty shewn. Add s title and & legand to your
graphic, and ba prapared to explain your judgments.

Activity Icon
Quick activities designed to help you think about
and explore the issues you are reading about.

Discuss the loyakties imvolved in the situation you
chose and create & wib or sther graphic 1 show Explain your graphic to a small group and respond to
them visuglly. Use colour and shape 1 indicate which their guestions end comments.

Reflect and Respond

These activities conclude each inquiry section

by encouraging you to reflect on aspects of

Taking _ B _ the related issue, the chapter issue, and the
TURRS itoaion sl st Hoong oo of inquiry question. They provide opportunities to

B e e assess your understanding and review ideas

from various points of view

and perspectives.

o work on the Canadian Fsclﬁc Ra.l]way' Blair, weho Jives in Edmaonton
and whose heritage is Ukrainian, Scottish, and German; and Amanthi,
whe lives in Edson and whose parents immigrated from St Lanka.

My great-grandfather wis born in Canada, but be had “The way py grtb-uncle Domugtro fels o, whd
farmiy in China — and ey have fold him whiek i was peaple i Werame wert Ehrmigh in 1932 fo ‘53
like when Japan invaded. China was in such chaos fhat

was caused by Stalin's fear of Ukrainlans’
e didt hear from some of his relattves for years, strang natisnalict loyalties — and Hhese fies stil
Somtimes he worvied that fhey had all been killed, e, van Hhaugh we'v scablered in ditfarant
Hedold me Hha peple were raally scared, and yesh, SO coupving Ukrainians were esisting SHalin I dhe
peegle beivayed Phair friends and neighbors 0 gedon Bt gz and 4o foves Bhem 4o do whist he wardid
goad side of fhe Tapanese But lohs of people didn’t Prople oy ook e arain from the farmars. He just e}
hf'P"‘ one another whenever fhey could Even shangers. g char That famine was definiéely ernied
S0 in sum wins, Hhi ardshipsdrew ponle tegether — Iy somnear who harled muy rtion, but iF suve
and deepmed er‘ senst of Chinest national idendity. didr desdrny it Tusd the opposite

| bied what Louist Avbaur: said about what penple do in a crisis, H you didn'f have foed or a safe place o
‘ live, oo mmighet it e o eoncerned abooct Hhings like eqmality and fresdom — and even national dentihy

Taking Turns

In every chapter, three students respond to a
question suggested by the focus of the chapter.
“Your Turn” invites your response to the same

Youd have mare impartant concens. In some waus, Just falking about nationsl identy is a hoasry Hhat

people lke ws here in Lanada enjoy I 0 bet Hhat if we lived in o nne-pnr{y shate Hhat corbrolled Jhe madia,

we wouldn even hiear  voice Bk Avbaur's. Hf whiat she said wisr't whit fhe governmend wanded people g
Amantli 4o hear, ther her wards wouldn'd be brzadeast in the media or pnl in m fextbook, q u eSt I On a

v m How would you respond o the guestion Peard, Blair, and Amanchi are answering?

Explain the reasons for your answer,



Focus on Skills
A two-page feature that highlights a
specific skill in every chapter. Honing
these skills will help you achieve success
in this course, in other educational
programs, and in many
aspects of life.
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Maps
Show where events happened,
provide information in a graphic
format, and expand the meaning
and context of the ideas and
issues you are
exploring.
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Photographs, charts, graphs,

and other visuals
These visuals support your learning and provide

context for the material being studied. The photo
captions often include challenging questions
designed to stimulate thought

and reflection.

Should people stop looking back  Up for Discussion
fo past events and focus on the - Questions in the margin are designed

present and the future?
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Spinbuster

to provoke thought and discussion by
challenging an aspect of the narrative
and encouraging you to examine the

Helps you understand how
the media and others shape
ideas and influence public
opinion, enabling you to
effectively analyze and
evaluate information from
a variety of sources.
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Impact
Focuses on a
specific aspect of
anissue. These

.
i s Lniees ‘Dang;
[
b Macna o nian e i e A
et Tobir ok Duskic s b amanin Tatncarnes e

T Wy b pa e L
et e b Dt b B b
e

o . Lt By P Ea s

e spasm

g

nghemam
[

rema,

bz,

AL Ba e e A
Cormmrmwmn

o i

o gty e T e
r
.

ST Casnimge features highlight s i
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Wm shaped —and been
e shaped by — the

e e issue and encourage
you to think critically

about issues.
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Making a Difference
Presents a brief, highly focused
examination of an individual
or organization whose
contributions have shaped —
or been shaped by — an issue.
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The View f _ :

from Here s G
A one-page feature e .
that provides 1./'“\-[[
an opportunity T
to deepen your o o
understanding of an :
issue by exploring, GeoReality

Presents geographic perspectives that focus on the
connections between nationalism and human, economic, and

analyzing, and
evaluating what

various people have : - physical geography. These features help you understand
written or said SR how conflict and co-operation are shaped —
about it. " and shaped by —
geographic factors.
Think ...
Participate . .. Think about
Research... oot e e e Your Challenge
Communicate . .. EEmomny e o i A reminder of the

End-of-chapter activities |
that help reinforce skills and

challenge you are
preparing to complete

enhance your understanding SSeses Seee e g as you progress
of the issues as you explore, | ‘s ; i through the related

issue. It provides tips
to help you consider
approaches and stage

analyze, evaluate, and debate ‘
your responses. In many
cases, they shine a different ‘
light on some of the your work so that you
issues raised in — : can achieve
the chapter. success.
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PROLOGUE

ExPLORING NATIONALISM

CHECkFORWARD
Exploring Nationalism is built around a single key issue: To what extent You will explore ideas
should we embrace nationalism? about nation and identity
Before you can address this issue, you must first arrive at an in Chaprers 1 to 4.
understanding of what nationalism is — and as you progress through this
course, you will discover that thinkers have defined this term in various ways.
These definitions often place a particular spin on nationalism and reveal
people’s opinions about whether it is a positive or negative force in the world.
You will also come to understand how nationalism is linked to ideas
about nation and identity and to recognize the forces that shape — and
are shaped by — nationalism. In addition, you will explore, analyze, and
evaluate aspects of internationalism, as well as ultranationalism.
As your understandings of nationalism and related concepts expand, you
will develop your own ideas about this phenomenon, and these ideas will
equip you to make a reasoned judgment in response to the key issue question.

Nationalism: The Word

The concept of nation is at the heart of any exploration of nationalism.
“Nation” is a root word — and a root concept — from which many other
words and concepts, including “nationalism,” can be created by adding
prefixes or suffixes.
< Many of the words based on the root word “nation” are shown in
Figure P-1. Examine this concept map and identify some of the prefixes
(e.g., inter-) and suffixes (e.g., -al) that have been added to the word
“nation.” Explain how each changes its meaning.
As you progress through this course, you will encounter many terms —
like “nationalism” — that include the suffix “ism.” When you see this _ )

. ) ) . ) Figure P-1 Nation and Related
suffix, you know you are looking at a noun. This suffix often signals that Words
the noun in question refers to an ideology — a system of ideas about how
society should work (e.g., “conservatism,”

“feminism,” “imperialism”). In the case of mulbinadional dransnational
“nationalism,” this suffix signals that this word '
is referring to an ideology about nation.

< On the basis of your knowledge supranational, ultranational,
of the meaning of the prefixes supranationalist, wltranationalistic,
“inter-” “ultra-> and “supra—” and supranationalistically, ultranationalistically,
the meaning of the suffix “-ism,” supranationalism ) ulranationalism
predict the meaning of the words natlon
“internationalism,” “ultranationalism,” / \

« ST . :
and .su'pran.atlopahsm. Keep.your wotional, nadiomalish nternational,
predictions in a journal, learning log,
portfolio, or computer file so that you nadions00d, wationalism ‘ A
can refer to and refine them as you infernationalism

progress through this course.
NEL - Prologue @

el L infernationalist,
nationalistic, nationaiity, infernationalistically
)




Definitions of Nationalism

Oxford Canadian Dictionary

1 a patriotic feeling, principles, etc.
b an extreme form of this. 2 a policy
of national independence.

Michael Ignatieff in Blood and
Belonging, 1993

Nationalism is a doctrine which
holds (1) that the world's peoples are
divided into nations, (2) that these
nations should have the right to self-
determination, and (3) that full self-
determination requires statehood.

George Orwell in “Notes on
Nationalism,” 1945

[Nationalism is] the habit of
identifying oneself with a single
nation or other unit, placing it beyond
good and evil and recognising no
other duty than that of advancing its
interests . . . Nationalism . . .

is inseparable from the desire for
power. The abiding purpose of every
nationalist is to secure more power
and more prestige, not for himself
but for the nation or other unit in
which he has chosen to sink his own
individuality.

Ernest Gellner in Nations and
Nationalism, 1983

Nationalism is a political principle
which holds that the political and the
national unit should be congruent
[match].

Adrian Hastings in The
Construction of Nationhood:
Ethnicity, Religion and
Nationalism, 1996

[Nationalism] arises chiefly where
and when a particular ethnicity or
nation feels itself threatened in
regard to its own proper character,
extent or importance, either by

external attack or by the state system

of which it has hitherto formed part;
but nationalism can also be stoked up
to fuel the expansionist imperialism
of a powerful nation-state, though
this is still likely to be done under

the guise of an imagined threat or
grievance.

What Is Nationalism?

As this course unfolds and you learn more about nationalism, you are likely
to find that your views on this phenomenon will change. To help you keep
track of these changes, a brief activity titled “My Journal on Nationalism”
begins every chapter and asks you to note your current understandings of
nationalism.

At the end of the course, you can use this record to trace the evolution
of your thinking about nationalism. This process will help you respond to
the key-issue question, which is also one focus of the challenge for Related
Issue 4.

Points of View" and Perspectives® on Nationalism

The word “nationalism” did not even exist in English till the middle of the
19th century — and thinkers have been debating its meaning ever since.
Just as thinkers disagree on the meaning of “nationalism,” they also disagree
on when peoples began to feel a sense of nation and nationalism.

®  Some believe that the concepts of nation and nationalism have existed
for as long as human beings, even if peoples did not use these words to
describe the sense of belonging they felt.

®  Others believe that nations and nationalism have existed for a very long
time, though peoples have felt and expressed these concepts in different
ways at different times. Some argue that these ideas are rooted in early
societies, such as Ancient Greece and Rome or the China of Emperor
Shi Huangdi, who united the country for a brief time in the third
century BCE.

®  Still others believe that ideas about nation and nationalism are relatively
recent. But even these thinkers disagree on how recent. Some, for
example, argue that current ideas about nationalism began in the 18th
century with the American and French revolutions.

< To develop a sense of the range of points of view and perspectives on
“nationalism,” scan the definitions in the margin of this page. How are
they similar? How are they different? Why do you suppose the range is so
broad? If you were required, right now, to choose one of these definitions to
defend, which would you select? Explain the reasons for your judgment.

Think about this choice — and the reasons for your judgment — when
you write the first entry in your journal on nationalism. You will do this at
the beginning of Chapter 1.

As you progress through this course and learn more about how you,
your community, your country, and the world are affected by nationalism,
you will encounter many more points of view and perspectives on this
phenomenon — and you will also develop the skills necessary to draw your
own conclusions about the extent to which you should embrace it.

* Alberta Education has defined “point of view" as a view held by a single person. A “perspective” refers to
the shared view of a group or collective. These usages are reflected in Exploring Nationalism.
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Your Exploration of Nationalism

Exploring Nationalism provides you with many opportunities to explore,
analyze, and evaluate points of view and perspectives on nationalism. Your
goal as you progress through the course is to draw on these points of view
and perspectives to develop a response to the key-issue question: To what
extent should we embrace nationalism?

To help guide your exploration, analysis, and evaluation of possible
responses to this question, four related issues are identified. Each evolves
from — and feeds into — the key-issue question.

Within each related issue, four chapters each focus on an issue that
evolves from — and feeds into — the related-issue question. And within
each chapter, inquiry questions are designed to guide your exploration,
analysis, and evaluation of topics raised by the chapter-issue question, the
related-issue question, and the key-issue question.

The following chart shows the relationship between the issue and
inquiry questions. To examine these questions in greater detail, turn to the
table of contents.

Figure -2 Structure of Exploring Nationalism

Key Issue
To what extent should we embrace nationalism?

Related Issue Question

CHAPTER NUMBER

CHAPTER TiTLE
Chapter Issue Questions

!

Inquiry Questions

Related Issue Question

CHAPTER NUMBER

CHAPTER TiTLE
Chapter Issue Questions

I

Inquiry Questions

Related Issue Question

CHAPTER NUMBER

CHAPTER TiTLE
Chapter Issue Questions

1

Inquiry Questions

Related Issue Question

CHapTER NUMBER

CHAPTER TiTLE
Chapter Issue Questions

!

Inquiry Questions
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What Is an Issue?

Figure P-2 shows how issue questions provide a framework for Exploring
Nationalism — but what is an issue?

An issue is a question or situation that involves thoughtful, well-
informed, and well-meaning people in honest and sincere dialogue over a
response or solution. An issue can also be a dilemma that requires people
to make a choice or decision that involves responsible action. Most issues
have no easy — or even correct — solutions, but a response or decision is
required nonetheless.

An issue is more than simply a disagreement. People can disagree over
whether they enjoyed a movie or which hockey team they support, but these
disagreements are not issues because no decision, action, or change in policy
is expected as a result.

. N Climate change, for example, is 7oz an issue, though there may be
Figure P-3 Atthe ceremony that opens disagreement over whether it exists. What to do about climate change
the Olympics, members of national isan issue because thoughtful people might arrive at different decisions
teams traditionally wear their country’s . . . r - .
uniform and march into the stadium and propose radically different solutions. As a result, clarifying the issue
as a group behind their country’s flag. question is very important — because the term “issue” may be used

This photograph shows the Canadian Carelessly.

Olympic team in 2004. \

Dealing with issues requires you to gather
information, analyze various points of view
and perspectives, and develop criteria for
e < y - . making judgments. This process requires you
I 4 g - to consider values, beliefs, worldviews, past
experiences, and expected outcomes.

Elements of Issues

Deconstructing the elements of issues —
separating them into component parts so

that they can be analyzed — can help you
understand the debate over issues and develop
a process for arriving at an informed judgment
about ways of resolving them. Many issues
involve a combination of the following
elements.

Policy — What should individuals,
organizations, groups, or governments do?
These questions involve taking action or
making a change. They require you to think
about solutions that are in the best interests of
the community or society. Here is an example:

Should the federal government try to meet the
targets set out in the Kyoto Protocol?

If the answer is yes, the government would
make the change that is in the best interests of
the broader community and develop a policy or
pass a law to bring about the change.




Values — What is good or bad, right or wrong, more or less important

or desirable? These questions involve ethical and moral conduct or beliefs.
They require you to think about value systems and ask yourself, Why do I
believe certain things? Here is an example:

Should violent video games be banned?

Answers to these questions provide a basis for improving the quality
of life. Governments or groups would act in accordance with some general
goals of society.

Definition — What is the meaning of a word or term? These questions
explore how language is used and how concepts are understood. They
require you to think about how to classify or categorize ideas. Here is an
example:

Does a market economy offer the best hope for prosperity?

Responses to questions like these may turn on how terms are defined
or understood. In the example, it may be important to define the terms
“market economy” and “prosperity.” The way terms are defined often
dictates the action that is taken — or whether action is taken at all.

A Figure P-4 At the ceremony that closes
the Olympics, athletes from all countries
Fact — What is true or correct? These questions concern the truth traditionally mingle as they march into

of a matter. They require you to examine and weigh evidence. Is the the stadium together. In this photograph,

inf . " H . e an athlete displays the flags of various
information correct: Tiere 1S an example: countries during the closing ceremonies.

Think about this tradition and the one

oo . . -
Is extracting oil from the tar sands damaging the environment beyond repair: displayed in Figure P-3 on the previous

These are difficult issues because they involve “facts.” There may be page. What statement do you think
legitimate disagreement over how to weigh the factual evidence and what these Olympic traditions make about
g ) ' & u nationalism? What elements of issues
evidence to accept or reject. are involved in this question?
. ®

History — Was an action justified, or did an event have a positive
outcome? These questions examine the merits of past actions or events
to inform future choices. They require you to judge — in context —
decisions made in the past. Here is an example:

Should the United States and its allies have invaded Iraq?

The way past events are interpreted often influences contemporary
decisions.

PracTISE IDENTIFYING AND ASKING ISSUE QUESTIONS

With a partner, examine the following questions and classify the issue elements involved in each. You do not need to answer the
questions. Discuss whether any of the questions involve more than one issue element. Then, for each category, work together to
create an issue question of your own. Each of your questions may include more than one issue element.

1. Is nationalism a positive or negative force in the world?

2. Was Pierre Trudeau’s National Energy Program a power grab by Ottawa?
3. Is pursuing nationhood a legitimate goal?

4. Should Canada accept more immigrants to strengthen the economy?

5. Is the concept of nation irrelevant in today’s globalized world?
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Critical Thinking

Figure P-5 Criteria and Critical When you weigh evidence, analyze points of view and perspectives, and

Thinking evaluate consequences in response to issue questions, you are engaging in
the process of critical thinking. Critical thinking requires you to make
reasoned judgments about issues by considering evidence and using clear
criteria to guide your decisions.

Lrom
same Greek voot as “cr]-[—'.c",
“erificize, and “ervifical"

An effective critical thinker
® considers all relevant evidence

standard for
judging ® develops criteria for making reasoned judgments
® makes judgments on the basis of these criteria

® works on developing the character traits, or habits of mind (see p. 8),
that promote effective decision making

cridervion (s.)
criteria (pt) You make choices every day — at school, at home, with friends, and at
work. You may, for example, be called upon to decide whether to participate
in an after-school activity, whether to support a friend in school elections, or
how to plan your courses for the year. Using criteria to guide your decisions
will help you succeed in school, but the benefits of using criteria to make
reasoned judgments go well beyond the social studies classroom. Developing
effective criteria will ensure that you make the most effective choices when

faced with challenges in all aspects of your life.

can be used 4o
guide Cloices

logical way 4o smppow{» A
cloice ov Po'm-{» of view

Choosing Criteria
When developing criteria to guide your judgments

® keep the number of criteria manageable: a minimum of two and a
maximum of four

® be sure the criteria reflect only the most important or relevant
considerations

® be prepared to alter your criteria if circumstances change (e.g., if new
evidence comes to light or if an event or another person’s judgment
changes your view)

WHAT CrITERIA WouLb You Use?

The following cases are imaginary, but they will help you practise your skill at developing criteria to make reasoned judgments. In the
first case, two criteria are already filled in. You should choose at least one more criterion. In the second case, only one criterion is
filled in. You should choose at least two more criteria. In each case, turn your criteria into questions.

CASE 1 CASE 2
Your school’s environment club has brainstormed to create a list ~ Your friends and classmates have decided to nominate you for a
of worthy projects. Now, club members must choose one. The position on your school’s student government. You must decide
selected project should whether to accept the nomination. Your decision depends on
¢ be achievable over the course of the school year (Can the e whether you can adjust the hours of your part-time job so that
project’s goals be achieved over the course of the year?) you can attend meetings (Can | adjust the hours of my part-

time job so that | can attend meetings?)

¢ be something that will draw widespread student support (Will
the project draw widespread student support?) J
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Powerful Questions

Asking questions is a key element of learning — and powerful questions
require more than a one-word or yes-or-no response. Powerful questions

help you uncover trends, understand relationships, and recognize forces that

contribute to continuity and bring about change.

Asking powerful questions helps you think critically and provides a
focus for all research and inquiry. A powerful question is one that requires
a decision or judgment in response — and this decision or judgment should
be based on clearly established criteria or evidence.

Powerful questions
® generate curiosity, encourage creativity, and lead to more questions
® are open-ended — they do not have one correct answer and may even

have no “correct” answer
® require answers that promote deeper understanding
* are thought-provoking, requiring you to make choices, decisions, and

judgments that can be supported by evidence or criteria

Exploring Nationalism is built around powerful questions. These are the
issue questions that provide the structure for this textbook and set out the
key course issue, each of the four related issues, and each chapter issue.

Powerful questions often begin with words and phrases like the following.

Be careful, though. These words and phrases do not always signal that a

question is powerful — and they are not the only words and phrases that can

begin powerful questions. It is important to read the question carefully and

decide whether it requires you to make a judgment in response.

® Which... (e.g., Which form of government is more effective —
democracy or dictatorship?)

® Whatif... (e.g, What if John A. Macdonald had not pushed for a
cross-country railway?)

* How... (e.g., How can a nation such as the Québécois exist within a
nation-state such as Canada?)

® Why... (e.g., Why is asserting Arctic sovereignty important?)

® Should. .. (e.g., Should the pace of development in the oil sands be
slowed down?)

® To what extent (how much) . . . (e.g., To what extent has nationalism
been a negative force in the world?)

Powerful Questions

When formulating powerful
questions, think about the following:

What . ..

is worth knowing?

is uncertain?

is unclear and needs explanation?
requires exploration?

requires a decision or judgment?
leads to deeper understanding?

connects to other familiar events or
developments?

incorporates existing knowledge?

sparks imagination?
(e.g., Whatif...?)

engages people’s interest?

requires a shift in point of view or
perspective?

makes people think?

requires people to express an
informed opinion?

decide which are powerful and which are not.

1. When did the Canadian government decide to join NATO?

2. Why did Canada decide to join NATQ?

3. Why should Canada continue to belong to NATO?

4. What is the most important benefit or drawback of Canada’s membership in NATO?
5. To what extent does membership in NATO reduce Canadian sovereignty?

PrAcTISE IDENTIFYING AND ASKING PowERFUL QUESTIONS

As you progress through Exploring Nationalism, you will be asked to respond to powerful questions — and to develop powerful
questions of your own. With a partner, discuss the following questions about Canada and the North Atlantic Treaty Organization and

Now, choose a topic (e.g., participating in Earth Hour, bullying). Imagine that a speaker will visit your school to discuss this topic.
Create three powerful questions to ask your guest.
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Habits of Mind

Certain character traits — or habits of mind — promote critical thinking
and effective decision making. Whether you are completing a social studies
assignment or dealing with other challenges, these habits of mind can help
you achieve success at school and in life.

I'm an active thinker.

| explore alternatives and consider their strengths
and weaknesses. | do not take everything at face value.

| persevere. The first — or most obvious — linvestigate beyond the obvious.

solution is not always the best. | take time to think about things and

| resist pressure to adopt opinions just because explore unanswered questions.

they are popular. | look for various sources of information
and expert opinions.

I'm open-minded.

I'm open to the views of others, especially
when their views are different from my own.

| think about how I'm thinking about an issue.

I'm flexible.

I'm willing to change my tactics or approach. ) ; ) ]
| judge ideas on the basis of their strengths

| allow my beliefs to change until | have enough and weaknesses.

evidence to support a definite point of view.

o : | identify and examine my own biases.
| don't reject ideas just because they are

contrary to my point of view.

| explore beyond my personal interests
and biases.

I'm ready to compromise and take my
thinking in new directions.

I'm empathetic.

| listen to and try to understand others’ points of view.

| don’t pass judgment until I've gathered enough
information.

I'm collaborative.

I'm willing to work with others to brainstorm and I'm aware of the effects of my actions on others.

combine ideas. | choose my words carefully and try to use respectful

| judge the message, not the messenger. language.

I'm prepared to give — and take — constructive
feedback.

| make sure everyone has opportunities to contribute

and share ideas.
| think before | act. | consider the consequences of various
alternatives.

I'm respectful. | think about my own thinking and examine my biases.

| set goals and understand what I'm trying to achieve. | try to
visualize what success will look like.

| listen carefully to others.

I'm aware of the limits of my knowledge and avoid
claiming to know more than | do.

| recognize that my success is not based on anather’s failure.

| judge ideas based on their strengths and
weaknesses.

| understand that there are seldom single correct
answers.
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The Inquiry Process

The key-issue question for this course — To what extent should we embrace
nationalism? — is a powerful question that presents an issue. To gather

the information necessary to respond thoughtfully to this question — and
many others — you will need to engage in the inquiry process.

The inquiry process involves formulating an issue question, developing
criteria for judgment, developing inquiry questions, creating an inquiry
plan, investigating to collect and organize ideas and concepts, analyzing
and evaluating information and evidence, reflecting on the evidence and
making informed judgments based on clear criteria, and communicating
these judgments. Variety and depth are the keys to this process.

As you engage in the inquiry process, you will come to understand that
ideas and events that occurred in the past often contributed to present-
day points of view and perspectives on nation and nationalism — and you
will learn to analyze and evaluate how effectively these ideas and events
contributed to both continuity and change.

:) Examine Figure P-6, which illustrates the inquiry process. Why do you
think an arrow connects Step 8 to Step 12 What is the significance of this?

Figure P-6 Steps in the Inquiry Process

Step 1
Formulate an
issue gquestion

Step 8

Communicate

Step 2
DeVelOP criteia

your jvxdgw\ev\-F {fov jvxdi\ev\-F

The
Inquiry
Process

Step
Reflect on e evidence
And make 5v\dgw\evx+s

Step 3
Develop inguivy guestions

Step 6
AV\A(yze and evaluate
information and evidence

Step U

Create an

}v\qv\}vy plan

Step 5
Tavestigate o collect and
organize mformation, ideas,
And concepts
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Steps in the Inquiry Process

As you go through the steps of the inquiry process, think about your
thinking — to ensure that you are cultivating the habits of mind that will
make you a more effective critical thinker. The checklist at the bottom of
page 11 can help you do this.

Thoughtful reflection about your own thinking processes is an
important part of every stage of the inquiry process. It helps you keep
the central issue or challenge in mind as you conduct research, organize
evidence, and draw conclusions. Reflection also helps you confirm your
conclusions or revise your line of inquiry by asking new questions.

Step 1: Formulate an issue question

The inquiry process begins with a powerful issue question that inspires you
to build on your prior knowledge and gather and explore the information
needed to develop a response. Exploring Nationalism is built around issue
questions, but your teacher may also pose issue questions — or you may
create your own (see pp. 4-5).

Step 2: Develop criteria for judgment

Think about the issue question that is the focus of your inquiry and

draft three or four criteria (see p. 6) you might use to guide the informed
judgments you will make in response. At this stage, your criteria should be
flexible. Be prepared to revise them as the process unfolds and you gather
new information and follow new paths of inquiry.

Step 3: Develop inquiry questions

Examine and deconstruct the issue question. This deconstruction may
provide the first of your inquiry questions.

Then explore a general source, such as Exploring Nationalism or an
encyclopedia entry, to develop an overview of the issue. Think about
what you have read and create a list of inquiry questions to guide your
investigation and help you gather the information and evidence you need to
make an informed judgment in response to the issue question.

Step 4: Create an inquiry plan

Once you have formulated your inquiry questions, decide where, when, and
how you will conduct your inquiry. This may involve setting a schedule for
completing various phases of your exploration, deciding where and how you
will conduct your research, and listing sources that you might consult.

Step 5: Investigate to collect and organize concepts

Start your investigation. As you gather information and connect it to your
prior knowledge, you will create new knowledge and new thoughts, ideas,
and theories.

Keep a careful record of your sources so that you can refer to them and
include them in an accurate and complete bibliography. At this stage, you
will also begin to think about the most effective way of communicating
your learning to your audience.



Step 6: Analyze and evaluate information and evidence

Analyzing and evaluating information and evidence is a continuing process.
As you gather information, highlight ideas and concepts that relate most
directly to the issue question and your criteria for judgment. Keep an open
mind. If your analysis reveals that you need to change tactics or direction,
be prepared to refine or redirect your questions, clarify ideas, and revise
your criteria.

Step 7: Reflect on the evidence and make judgments

Using your criteria and the evidence you have gathered, make informed
judgments in response to the issue question. Be prepared to support your
judgments with solid evidence.

Step 8: Communicate your judgments

By sharing your ideas and conclusions with your teacher and other
students — and listening carefully as they share with you — you will be
able to refine your ideas and reflect on the process you followed to solve a
problem and arrive at a judgment on an issue.

¢/ Critical Thinking Checklist

|Zl | am thinking actively.
(e.g., I am exploring alternatives and considering their
strengths and weaknesses.)

| am being curious.
(e.g., | am taking time to think about things and explore
unanswered questions.)

| am being flexible.
(e.g., I am allowing my beliefs to change until | have enough
evidence to support a specific judgment.)

| am keeping an open mind.
(e.g., I am judging ideas on the basis of their strengths and
weaknesses.)

| am being collaborative.
(e.g., I am working with others to brainstorm and combine
ideas.)

| am being empathetic.
(e.g., I am not passing judgment until | have gathered enough
information.)

| am being respectful.
(e.g., I am aware of the limits of my knowledge and avoid
claiming to know more than | do.)

N XN XN KN KN N K

| am being thoughtful.
(e.g., | am thinking about my own thinking and examining my
biases.)

MHR
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Terms Used in Exploring Nationalism

As people have become sensitive to the power of language to reinforce
negative stereotypes and to exclude individuals and groups, English has
changed. Language has become more inclusive as people have come to
recognize the importance of respecting diversity — and of showing this
respect through their choice of words.

Developed and Developing, North and South

Economists and others now use terms such as “developing country” to
describe countries whose economies are not as strong as those of the wealthy
democracies of North America and Europe. These wealthy democracies are
often called “developed countries.”

The term “global North” is also used to describe developed countries,
while the “global South” is used to describe developing countries.

No firm guidelines exist for classifying a country as developed or
developing. The map in Figure P-7, for example, shows the approximate
division of the world into developed and developing countries.

Figure P-7 The Global North
and the Global South

Multiculturalism and Pluralism

You will encounter the terms multiculturalism and pluralism many
times as you explore nationalism. Multiculturalism is a belief, doctrine, or
policy that embraces the idea of ethnic or cultural diversity and promotes
a culturally pluralistic society. And pluralism is a belief or doctrine that

a society should reflect an inclusive approach that encourages diversity.

It assumes that diversity is beneficial and that diverse groups, whether
these are cultural, religious, spiritual, ideological, gender, linguistic,
environmental, or philosophical, should enjoy autonomy.

Francophone References

Exploring Nationalism includes many references to Francophones — people
whose first language is French. Canada is an officially bilingual country,

as Francophone colonists were one of Canada’s founding peoples. Though
Québec is home to most Canadian Francophones, Canada’s other provinces
and three territories also have Francophone populations. Francophones may
also have immigrated to Canada from other French-speaking countries,
such as France, Haiti, Rwanda, Lebanon, and Senegal.

Aboriginal References

4 Research Tip "\ When Europeans arrived in Canada, they often imposed their own names
on the First Peoples they met. In Eastern Canada, for example, the French
gave the name “Huron,” an old French term for “boar’s head,” to the
o encounter various names and Ouendat. The term referred to the bristly hai‘rstyles worn by Ouen(%at men.
to check both alternative names In recent years, many First Nations, Métis, and Inuit have reclaimed

and alternative spellings. names derived from their own language and prefer to be known by these
\_ /) names. These are the terms used in Exploring Nationalism. Though
considerable variation in spelling and usage continues to occur, the chart on
the following page provides a guide to many of these names. This list is not
comprehensive.
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First Nations, Métis, and Inuit Names

Contemporary Name

Alternative Names

A'aninin

Gros Ventre, White Clay People, Aaninen

Aamskaapipikani

South Peigan, South Piikani, Blackfeet

Anishinabé or Saulteaux

0Ojibway, Ojibwa, Anishinaabe, Anishnabe, Anishnabeg, Bungee

Apsaroke Crow

Asakiwaki Sauk

Baffinland Inuit Eskimo

Cayuga Cayuga

Cree or Nehiyaw Cris

Dakelh Carrier

Dakota Sioux

Dene Suliné Chipewyan, Dene Souline, Denesuline
Dené Tha' Dene Dhaa, Slavey
Dunne-za Beaver, South Slave
Gitxsan Tsimshian, Gitksan
Haida Haida

Haisla Kitimat

Heiltsuk Bella Bella

Innu Montahfais, Montagnais-Naskapi
Inuit Eskimo

Inuvialuit Western Inuit, Eskimo
Haudenosaunee Iroquois

Kainai Blood

Kaska Dena Kaska

Kichesiprini Algonguin
Kitlinermiut Copper Inuit, Eskimo
Ktunaxa Kutenai, Kootenay

Kwakwaka'wakw

Kwakiutl, Kwagiud, Kwakwawaw, Kwagiulth

Labrador Inuit

Sikumiut, Eskimo

Lakota Sioux

Gwich'in Loucheaux, Kutchin, Tukudh
Meshwahkihaki Fox

Métis Half-breed, Country-born, Mixed-blood
Mi’'kmaw (sing.), Mi'kmagq (pl.) Micmac, Mi‘'mag, Micmaw
Mohawk Mohawk

Nakoda Stoney, Assiniboine, Nakota
Nakota Assinibaine

Nisga'a Nishga, Nisga
Netsilingmiut Netsulik Inuit, Eskimo
Nlaka'pamux Thompson, Couteau
Nuu-chah-nulth Nootka

Nuxalk Bella Coola

Odawa Ottawa

Okanagan Okanagan

Oneida, Six Nations Confederacy Oneida

Onondaga, Six Nations Confederacy Onondaga

Ouendat Huron

Oweekeno Kwakiutl, Kwagiud, Kwakwawaw, Kwagiulth
Piikani Peigan, Pikuni, North Peigan
Qairnirmiut Caribou Inuit, Eskimo
Secwepemc Shuswap

Sekani Sekani

Seneca, Six Nations Confederacy Seneca

Siksika, Blackfoot Confederacy Blackfoot

Stl'atl'imx Lilloet

Sylix Lake Okanagan

Tagish Tagish

Tahltan Tahltan

Thcho Dogrib

Tlingit Tlingit

Tsilhgot'in Chilcotin

Tsimshian Tsimshian

Tsuu T'ina Sarsi, Sarcee

Tuscarora, Six Nations Confederacy Tuscarora

Tutchane Tuchone

Ulliniwek lllinois

Wet'suwet'en Babine Carrier

Woods Cree Wood Cree, Woodland Cree
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